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Technology-integrated problem-based learning (TI-PrBL) is gaining attention as an approach that combines digital 
tools, artificial intelligence, and real-world problems to enhance mathematics teaching and learning. This scoping review 
evaluates existing theoretical and empirical evidence on TI-PrBL in mathematics education to examine its pedagogical 
foundations, impact on students’ problem-solving skills, and the challenges faced in its implementation. A scoping review 
design was adopted, guided by the preferred reporting items for systematic reviews and meta-analyses (PRISMA) 
framework, to identify and map relevant studies. The review revealed four key themes. First, the evolution of technology 
use shows a shift from tools that emphasized efficiency, such as calculators and spreadsheets, toward platforms that foster 
inquiry, collaboration, and visualization, including GeoGebra, Desmos, and generative AI. Second, TI-PrBL is anchored in 
constructivist, self-regulated, and transformative learning theories, highlighting its capacity to strengthen higher-order 
thinking, autonomy, and reflective engagement. Third, consistent findings point to its positive impact on mathematical 
problem-solving, with students demonstrating deeper conceptual understanding, flexible strategies, and collaborative 
reasoning in TI-PrBL environments. Finally, challenges persist, including limited teacher preparedness, an accelerating 
digital divide due to inequitable access to technology, and gaps in student digital literacy, which raise concerns about the 
long-term sustainability and inclusivity of the TI-PrBL framework. Overall, the findings suggest that TI-PrBL holds strong 
potential to enhance mathematical problem-solving when aligned with authentic, real-world tasks and supported by inclusive 
technological access, institutional investment, and hybrid instructional models that balance inquiry-based and teacher-guided 
learning.
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INTRODUCTION

In the rapidly evolving educational landscape, technology 
has emerged as a transformative force, reshaping traditional 
teaching methodologies and redefining how students engage 
with learning materials. In fact, a specific study indicates that 
technology can enhance student learning outcomes by improving 
engagement, motivation, and academic performance when 
effectively integrated into teaching practices (Kumari et al., 2023). 
In mathematics education, integrating dynamic simulations, 
interactive representations, and technology-supported problem-
based learning has been found to improve students’ conceptual 
understanding, reasoning, and transfer of learning (Dockendorff, 
2019). These developments have normalized learner-centered 
and data-informed instructional practices, creating conditions for 
more advanced digital innovations. Consequently, the emergence 

of artificial intelligence (AI) in mathematics instruction, through 
intelligent tutoring systems, adaptive feedback, and learning 
analytics, represents an evolutionary extension of earlier 
technology integration rather than a pedagogical rupture, 
offering scalable support for individualized learning and 
complex problem-solving (Borah and Borah, 2024; Mahmoud 
and Sørensen, 2024; Kanvaria and Srivastava, 2025).

Rather than being the sole cause of educational 
transformation, the COVID-19 pandemic served as a significant 
catalyst, accelerating the adoption of digital, online, and blended 
learning environments. This period of rapid transition compelled 
educators and institutions to experiment with technology-
mediated instruction at an unprecedented scale, prompting 
stakeholders to reflect on how the competencies, pedagogical 
strategies, and digital infrastructures developed during this time 
could be sustained and further enhanced through emerging 

A B S T R A C T

Submitted: 15 Apr 2025
Revised: 21 Apr 2025
Accepted: 13 Jan 2026
Published: 09 Mar 2026

*Corresponding author: diether.montejo@dorsu.edu.ph

ORIGINAL RESEARCH REVIEW

DAVAO
RESEARCH 
JOURNAL



30 31 31

Technology-Integrated  Problem-Based  Learning

30

technologies such as AI (Eteokleous et al., 2023). With this, the 
digital revolution has introduced new ways to acquire 
knowledge, shifting from passive, teacher-centered instruction 
to dynamic, interactive, and student-driven learning 
experiences. Traditional classrooms, once limited to textbooks 
and blackboards, now incorporate multimedia resources, 
artificial intelligence, real-time simulations, and interactive 
problem-solving environments, enabling students to visualize 
abstract concepts and engage in more meaningful learning. 
This shift is particularly crucial in mathematics education, 
where conceptual understanding and problem-solving skills 
are  fundamental.

Mathematics education, in particular, demands problem-
solving and analytical reasoning skills that are crucial for both 
academic success and real-world application. However, 
persistent challenges hinder Filipino students’ mathematical 
proficiency, particularly in word problem comprehension and 
conceptual understanding. This issue is further exacerbated 
by the country’s consistently low performance in international 
assessments such as the Program for International Student 
Assessment (PISA), where Filipino students rank significantly 
below global proficiency standards. One of the reports revealed 
that Filipino students scored an average of 353 points in 
Mathematics Literacy, significantly below the OECD average 
of 489 points and placing them the lowest among six ASEAN 
countries (Golla and Reyes, 2020). Upon reviewing the 
questionnaires used in international assessments such as PISA, 
it becomes clear that there is a strong emphasis on word 
problems and contextualized questions, a component in which 
many Filipino learners consistently encounter difficulties in 
Mathematics.

Moreover, many Filipino students face significant 
challenges when solving word problems in mathematics, as 
these tasks require more than just numerical skills; they also 
demand strong reading comprehension, logical reasoning, and 
the ability to translate real-life situations into mathematical 
expressions. According to the 2024 functional literacy, 
education, and mass media survey (FLEMMS) conducted by 
the Philippine Statistics Authority (PSA), around 18 million 
Filipinos who have completed basic education may still be 
functionally illiterate (Philippine Statistics Authority, 2024). This 
alarming figure aligns with Jyotsana and Pavi (2024) findings, 
which noted that students often struggle to grasp the 
narrative structure of word problems, thereby hampering their 
ability to construct appropriate mathematical representations. 
These difficulties point to a deeper issue that goes beyond 
mathematics alone, highlighting the linguistic barriers that 
many learners must overcome. Thus, developing students’ 
problem-solving abilities requires a dual focus on both 
linguistic and numerical literacy, ensuring they have the tools 
to interpret and engage meaningfully with real-world  
mathematical  tasks.

Simultaneously, difficulties in grasping abstract mathematical 
concepts further impede problem-solving, as Filipino learners 
often rely on rote memorization rather than meaningful 
understanding. Research by Xin (2023) indicates that students 
with learning difficulties frequently apply ineffective procedures 
when attempting to solve math word problems, stemming from 
a limited grasp of the underlying concepts and problem-solving 
process itself. This results in a reliance on superficial strategies, 
such as keyword identification or pure memorization, rather than 
a deeper understanding of the mathematical concepts. This 
gap between procedural and conceptual mastery underscores 
the need for innovative instructional strategies that foster 
deeper cognitive engagement, critical thinking, and long-term 
retention of  mathematical  concepts. 

A compelling strategy for addressing this challenge is 
Problem-Based Learning (PrBL), an instructional methodology 
that immerses students in the active exploration of authentic, 
context-rich word problems. This approach fosters collaborative 
problem-solving, supports the development of robust cognitive 
frameworks for knowledge construction, and cultivates habits 
of self-directed learning through iterative practice and critical re-
flection (Schmidt and Moust, 2000; Norman and Schmidt, 1992; 
Hmelo-Silver, 2004). Ideally, PrBL encourages students to construct 
their own knowledge through inquiry, collaboration, and reflection.
By presenting learners with complex, open-ended problems, 
PrBL promotes critical thinking and better problem-solving 
skills (Mahfudhoh and Andrijati, 2024). However, despite its 
effectiveness, traditional mathematics education in the Philippines 
remains predominantly teacher-centered, limiting students’ 
opportunities  to  engage  in  meaningful  problem-solving.

To bridge this gap, technology-integrated problem-based 
learning (TI-PrBL) has emerged as a dynamic instructional 
approach that combines the principles of PrBL with digital 
technology to improve problem-solving skills. Digital platforms 
such as GeoGebra, Desmos, Wolfram Alpha, and generative 
AI-powered tools like ChatGPT provide interactive environments 
where students can visualize abstract mathematical concepts, 
test hypotheses, and receive instant feedback in mathematics 
instruction. This integration is particularly significant in STEM 
education, where TI-PrBL fosters dynamic learning environments 
that promote collaboration, critical thinking, and real-world 
applicability. In the context of mathematics education, technology-
integrated problem-based learning (TI-PrBL) remains less 
explored. For this approach to be effectively implemented in 
Filipino classroom settings, it must be anchored in robust 
theoretical and empirical foundations pertinent to mathematics 
instruction.

Hence, this scoping review aims to synthesize theoretical 
and empirical literature on Technology-Integrated Problem-Based 
Learning (TI-PrBL) in mathematics education. The primary 
direction of this review is to establish a foundational basis for 
TI-PrBL as a practical approach for enhancing students’ 
mathematical problem-solving skills and to offer evidence-
informed recommendations for its effective implementation in 
educational  settings. 

Specifically, the study seeks to: (1) examine the evolution 
of technology use in mathematics education within TI-PrBL 
contexts, highlighting shifts in digital tools and instructional 
applications; (2) analyze the cognitive and pedagogical foundations 
underpinning TI-PrBL, with emphasis on learning theories that 
support inquiry, collaboration, and higher-order thinking; (3) 
evaluate the reported impact of TI-PrBL on students’ mathematical 
problem-solving skills, including conceptual understanding, 
reasoning, and collaborative learning outcomes; and (4) identify 
the challenges, implementation issues, and sustainability concerns 
encountered in the adoption of TI-PrBL in mathematics education.

MATERIALS AND METHODS

Research design 

This study employed a scoping review design to 
systematically identify, map, and synthesize existing theoretical 
and empirical literature on technology-integrated problem-based 
learning (TI-PrBL) in mathematics education. A scoping review 
was deemed appropriate given the emerging, interdisciplinary, 
and methodologically diverse nature of TI-PrBL research, where 
the primary objective is to examine the breadth, characteristics, 
and thematic patterns of existing studies rather than to evaluate 
effect sizes or establish causal relationships (Munn et al., 2018; 
Godfrey, 2020).
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While the review followed systematic and transparent 
procedures, including predefined inclusion and exclusion 
criteria, structured database searches, and a documented 
screening process guided by the PRISMA framework, its intent 
aligns with the scoping review methodology for mapping 
research trends, theoretical foundations, instructional 
applications, and implementation challenges of TI-PrBL across 
educational  contexts.

Literature  search  and  theme  identification

The identification of relevant research studies was guided 
by the Preferred Reporting Items for Systematic Reviews and 
Meta-Analyses (PRISMA) framework (Moher et al., 2009). 
Multiple meta-search engines were utilized, including Crossref, 
Scopus, Taylor and Francis, Semantic Scholar, and OpenAlex. 
The literature search was facilitated using Harzing’s Publish 
or  Perish  (PoP)  software.

Inclusion and exclusion criteria

Identification of studies via databases and registers
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    Records identified from:
	 Crossref (892)
	 Scopus (30)
	 Semantic Scholar (20)
	 Taylor and Francis (2,234)
	 OpenAlex (749)

   
     Records screened
     (n = 3,925)

   
    Title and abstract screening
    (n = 3,827)

   Reports assessed for eligibility
   (n = 95)

In
cl

ud
ed

   Studies included in review
   (n = 50)

       Checking of duplicates (n= 98)

     
     Records excluded (n= 3,732)
     Reasons: Not empirical research,     
     systematic review, reports, thesis, etc.

   Reports excluded: 45 Does not integrate technological 
   tools in the PBL process, does not provide  empirical 
   evidence of technology-in tegrated PBL in mathematics, 
   does not focus on mathematics instruction, and  
   presents theoretical discussions with out empirical or 
   instructional relevance; PBL only, no technology 
   integration.

Figure 1. Flow diagram of the literature search using PRISMA protocol.

The search strategy was developed to capture literature on 
the integration of technology in problem-based learning within 
mathematics education. Keywords were grouped around three core 
concepts: (1) mathematics education (“mathematics education,” 
“math instruction,” “STEM education”), (2) problem-based learning 
(“problem-based learning,” “PBL,” “problem solving,” “active 
learning”), and (3) technology integration (“technology integration,” 
“educational technology,” “digital technology,” “AI in education,” 
“GeoGebra,” “Desmos,” “gamification,” “virtual reality”). These 
terms were combined using Boolean operators and adapted for 
database searches in Publish or Perish, ensuring comprehensive 
retrieval of both general and tool-specific studies. The review 
covered studies from 2005 to 2025 to capture both the early 
emergence of technology-enhanced approaches in mathematics 
education (e.g., GeoGebra, graphing tools) and the most recent 
innovations such as AI, gamification, and VR. This range ensures 

inclusion of foundational work and current developments in 
technology-integrated problem-based learning.

Following the literature search and screening process, the 
included studies were subjected to theme identification. Guided 
by Braun and Clarke’s (2006) thematic analysis approach, each 
study was coded inductively and deductively based on its focus, 
research design, context, and outcomes. Codes were iteratively 
refined and clustered into higher-order categories, which were 
then synthesized into the four themes that structured the results.
Studies were included in the synthesis if they focused on 
mathematics education, with particular emphasis on mathematics 
instruction. To be considered, studies needed to examine problem-
based learning, problem-solving, or constructivist/active learning 
approaches relevant to PrBL, and demonstrate the integration 
of digital or technological tools such as graphing calculators, 
GeoGebra, Desmos, gamification platforms, AI applications, 
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VR/AR, Google Jamboard, spreadsheets, or other educational 
technologies. Eligible studies were those conducted in formal 
educational settings (primary, secondary, or higher education) 
or those that reported implications applicable to mathematics 
teaching and learning. Only publications from 2005 to 2025, 
written in English or with an English translation, and published 
as peer-reviewed journal articles, conference proceedings, or 
book chapters were included.

Moreover, studies were excluded if they did not explicitly 
involve mathematics learning contexts, did not incorporate 
technology integration in relation to PrBL or problem-solving, 
or were limited to theoretical discussions without empirical or 
instructional relevance. Non-academic publications, editorials, 
opinion papers, theses, and reports outside the defined time 
frame or not available in English were also excluded. 

As shown in figure 1 above, during the identification process, 
a total of 3,827 records were retrieved from Crossref (n = 892), 
Scopus (n = 30), Semantic Scholar (n = 20), Taylor and Francis 
(2, 234) and OpenAlex (n = 749). After removing 98 duplicates, 
3,827 records were screened by title and abstract, of which 
3,732 were excluded because they represented non-empirical 

research, systematic reviews, reports, theses, or other irrelevant 
publication types. A total of 95 full-text reports were assessed 
for eligibility, with 45 excluded for not integrating technological 
tools into the PrBL process, not focusing on mathematics 
instruction, or lacking instructional relevance. Finally, 50 studies
met all inclusion criteria and were included in the review.

RESULTS

The graphical analysis of the indexed keywords associated 
with technology-integrated problem-based learning (TI-PrBL) 
from 2005–2025, generated through VOSviewer, is presented in 
Figures 2 and 3. In the co-occurrence network map, the size of 
each node (circle) reflects the frequency and prominence of the 
keyword across the included publications. At the same time, the 
link strength and connection density indicate how closely related 
these concepts are within the scholarly discourse. Larger circles, 
such as mathematics education, problem-based learning, and 
technology, are shown to be central in the literature, suggesting 
that these terms serve as foundational anchors in TI-PrBL 
research.

Figure 2. Co-occurrence network map of terms in the articles’ abstract and title linked with “Problem-based leaning in mathematics 
education”

Figure 3. Co-occurrence network map of terms in the articles’ abstract and title linked with “Technology integration in 
mathematics education”
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The cluster analysis further revealed five major thematic 
groupings, each representing distinct but interconnected strands 
of research within TI-PrBL. Based on the cluster analysis of 47 
index keywords associated with “Problem-based learning in 
Mathematics Education” studies, the most common terms 
mentioned in the articles’ keywords are mathematics education, 
problem-based learning, engineering, technology (Cluster 1), 
digital making, elementary education, problem solving, stem 
education, teacher education (Cluster 2), curricula, inquiry-based 
learning, teaching (Cluster 3), and active learning, mathematics, 
pre-service teacher education (Cluster 4) and Cluster 5. However, 
the smallest includes terms such as engineering mathematics 
and problem-based, which represent specialized applications of 
TI-PrBL in discipline-specific contexts (see Figure 2). The network 
map illustrates that TI-PrBL research is not isolated within 
mathematics education alone but is embedded in a broad, 

interconnected ecosystem spanning STEM education, teacher 
preparation, curriculum innovation, digital making, and inquiry-
based pedagogy.

Meanwhile, the cluster analysis of the 64 keywords revealed 
eight thematic groupings that outline the structure of research 
on technology integration in mathematics education (see Figure 
3). The most common terms clustered around ICT use, teaching 
practices, and teachers’ perceptions (Cluster 1); pre-service 
teachers and TPACK-oriented professional development (Cluster 
2); educational innovation and teacher training (Cluster 3); and 
digital technologies within secondary mathematics contexts 
(Cluster 4). Additional clusters emphasized curriculum, content 
knowledge, and student achievement (Cluster 5); flipped 
classroom models and evidence-based evaluations (Cluster 6); 
instructional improvement and teacher education (Cluster 7); 
and specialized tools such as dynamic geometry (Cluster 8).

Table 1. General study characteristics of the included studies on technology-integrated problem-based learning (TI-PrBL) in 
mathematics education.

Author/s
( Year)

Canonigo 
(2024)

Silva et al. 
(2025)

Filiz and 
Gür (2025)

Govender 
et al. (2024)

Korenova 
et al. (2024)

Körtesi 
et al. (2022)

Mollakuqe 
and 
Mollakuqe 
(2025)

Schmid and 
Korenova 
(2024)

Supiter and 
Rabut (2025)

van Borkulo 
et al. (2023)

Dani and 
Ashok (2025)

Leong and 
Parrot (2018)

Shadaan and 
Leong (2013)

Arirao (2025)

Country

Philippines

Ecuador

Turkey

Nigeria

Czech 
Republic

Slovakia

North 
Macedonia

Czech 
Republic

Philippines

Netherlands

Malaysia

Malaysia

Malaysia

Philippines

Educational level

Secondary education 
(Grade 10)

Primary/Elementary 
Education (Grade 5)

Higher Education (Pre-
service teachers, 4th year)

Primary Education 
(Grades 5–6)

Higher Education 
(Pre-service teachers, 
Faculty of Education)

Higher Education 
(First-year university 
students)

Secondary (High 
School, ages 15–18)

Tertiary (Pre-service 
teacher education, 
1st–2nd year)

Secondary 
(Grade 10)

Upper Secondary 
(Grade 11)

Secondary

Secondary

Secondary

Secondary 
(Grade 9)

Technology integration

AI tools (GeoGebra, ChatGPT, adaptive 
learning platforms, intelligent tutoring 
systems, data-driven instruction)

Gamification tools (Kahoot!, Prodigy 
Math, virtual badges, leaderboards, 
points/rewards systems)

ChatGPT (AI tool for problem-
solving support)

Digital tools integrated in ACT model 
(curation, conversation, correction, 
creation, chaos)

GeoGebra (dynamic geometry), Kahoot 
(e-testing), learning Apps, AR/VR tools

Computer algebra systems (CAS), 
Dynamic geometry systems (DGS), 
symbolic calculators

GeoGebra software 
(interactive visualization tool)

GeoGebra (dynamic applets), AR, 
VR, 3D printing

Desmos graphing calculator

Spread sheets

DESMOS (online graphing 
calculator, virtual manipulative)

Graphing calculator

GeoGebra

AI-powered tools (Cici, 
Photomath, ChatGPT)

Learning approach / 
pedagogy

Collaborative learning, teacher-led 
discussion, problem-solving

Gamification (interactive digital games, 
rewards, badges, leaderboards), 
compared with conventional teaching

Problem-solving with AI support; 
Metacognitive awareness development

Activated classroom teaching (ACT) 
pedagogy; Design-based research

Digital technology integration in teacher 
education; reflective practice; innovative 
teaching strategies

Mixed teaching methods; active and 
innovative strategies; sustainability of 
math knowledge through test–retest 
design

Experimental vs. traditional teaching; 
8-week intervention; focus on 
engagement, active participation, and 
conceptual understanding

Design-based research (DBR); iterative 
teaching model blending traditional 
methods (paper-pencil) with digital tools; 
emphasis on engagement, spatial 
reasoning, algorithmic/critical thinking

Student-centered learning; Use of 
interactive visualization tools; 
Phenomenological exploration of 
learner experiences

Design-based research; Computational 
thinking framework (Brennan and 
Resnick); Authentic data exploration

5E model (Engage, explore, explain, 
elaborate, evaluate); Design-based 
research

Problem-solving based

Technology-assisted learning

Mixed-method; AI-assisted learning with 
surveys, interviews, pre-/post-tests, 
classroom observations
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Song et al. 
(2025)

Llorente and 
Tado (2024)

Boom-
Cárcamo 
et al. (2024)

Santoso and 
Sedjoko (2019)

Segal and 
Biton (2024)

Mengyao and 
Ismail (2025)

Amalia 
et al. (2023)

Amallya 
et al. (2025)

Noviyana 
et al. (2025)

Araiza-Alba 
et al. (2021)

Essuman and 
Wilmot (2024)

Ye et al. 
(2024)

Rahmah and 
Zahra (2025)

Lê et al. (2025)

Sinuraya 
(2023)

Gorev and 
Gurevich-\
Leibman 
(2015)

Triwahyun-
ingtyas et al. 
(2020)

Sukkamart 
et al. (2024)

Harini 
et al. (2023)

Pitorini 
et al. (2024)

Choirunisa 
and Susanti 
(2024)

Malaysia

Philippines

Colombia

Indonesia

Israel

Malaysia

Indonesia

Indonesia

Indonesia

Australia

Ghana

China

Indonesia

Vietnam

Indonesia

Israel

Indonesia

Thailand

Indonesia

Indonesia

Indonesia

Elementary

Higher Education
(College, 1st year)

Higher Education

Junior High School
(Grade 7)

Higher Education

Secondary level 
(Mathematics 
classes)

Senior High 
School

Senior High 
School (Grade XI)

Elementary 
Education (Grade 5)

Elementary 
(Ages 7–9.9)

Tertiary (Pre-service 
math teacher education)

Higher Education / 
Applied Mathematics

Not explicitly stated 
(general student 
population)

Secondary (10th Grade 
Algebra) and Teacher 
Professional Development

Senior High School 
(Grade X)

Tertiary (Mathematics 
teacher education)

Elementary School 
(Grade 3)

Middle School 
(Mathayom 2)

Not explicitly stated 
(K–12 level; topic: ratios)

Not explicitly stated 
(school-level application)

Senior High School 
(Grade X)

Artificial intelligence (AI) tools

Technology-enhanced learning 
(general integration of digital tools)

Gamification tools integrated in 
instruction

Mobile learning application (MMLA – 
Android app “Learning rectangle”)

Generative AI (ChatGPT) for problem 
posing and refinement

Technology-enhanced SDG 
contextual real-life problems; 
ADDIE instructional design

GeoGebra

GeoGebra

AI-assisted instruction and 
PBL environment

Immersive virtual reality (IVR) for 
problem-solving games

General digital tools for 
algebra instruction

Large language models (LLM), 
automated reasoning chain and 
personalized explanation systems

AI-powered chatbots and virtual 
assistants for real-time math problem 
support

ChatGPT used to generate real-world 
algebra problems

Digital problem-based learning 
student worksheets (Electronic 
LKPD) developed using ADDIE

Dynamic geometry software, 
hypertexts, applets, videos

Kvisoft flipbook maker for digital 
PBL e-module

Blended learning digital platforms 
supporting online + face-to-face 
instruction

Digital E-worksheets for 
mathematics

E-module integrating PBL elements 
and Socratic questioning

Photomath app used to assist in 
solving SPLTV problems

Mixed-methods: Quasi-experimental (pre/
post-tests), traditional vs AI-supported 
instruction, qualitative interviews

Problem-based learning (PBL); mediation 
model linking technology integration and 
student engagement

Problem-based learning (PBL) + 
Gamification

Problem-based learning (PBL)

Problem posing approach; TPACK 
Framework; AI-supported pedagogy

Sustainable development goals 
problem-based learning (SDG-PBL); 
real-life problem integration mixed-
method instructional evaluation

Problem-based learning with focus on 
representation, simulations, problem 
exploration, and inquiry learning

Problem-based learning (PBL) with 
emphasis on mathematical 
communication and problem-solving

AI-Integrated problem-based learning 
using polya’s problem-solving stages

Problem-solving skills development 
through IVR; comparison with tablet and 
board game; includes engagement and 
knowledge transfer assessment

Technology-supported mathematics 
teaching; descriptive survey on 
perceptions and challenges 

AI-assisted problem solving with adaptive 
personalization; intelligent tutoring 
system framework

Technology-supported interactive and 
adaptive learning; student-centered 
assistance

Training-based adoption of AI for 
generating authentic PBL tasks; grounded 
in Technology Acceptance Model

Problem-based learning (PBL) supported 
by digital worksheets; development-
evaluation research

Technology-integrated mathematics 
instruction emphasizing inquiry and 
tool adaptation to tasks

Problem-based learning using digital 
interactive e-modules; ADDIE model 
development

Problem-based blended learning (PBBL) 
to enhance computational thinking and 
academic achievement

Technology-supported problem-based 
learning emphasizing self-directed 
learning and independent problem 
solving

Problem-based learning combined 
with structured socratic dialogue for 
developing critical thinking

Problem-based learning enhanced by 
AI-assisted solution checking and guided 
reasoning
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Laksmiwati 
(2018)

Suratno and 
Waliyanti 
(2023)

Bellatama 
et al. (2025)

Chaiarwut 
et al. (2025)

Martínez-
Gómez and 
Nicolalde 
(2025)

Yang et al. 
(2025)

Biton and 
Segal (2025)

Segal et al. 
(2025)

Handayani 
et al. (2022)

Safira and 
Darmawan 
(2025)

Nurmanita 
et al. (2019)

Muchlis 
et al. (2021)

Binri and 
Hidayati 
(2022)

Dahal et al. 
(2022)

Septian et al. 
(2020)

Indonesia

Indonesia

Indonesia

Thailand

Ecuador

China

Israel

Israel

Indonesia

Indonesia

Indonesia

Indonesia

Indonesia

Nepal

Indonesia

Junior Secondary 
School (Grade 8 / Year 2)

Junior High School 
(Grade 8)

Junior High School

Secondary School Level

Secondary School

Vocational High School

Pre-Service Teacher 
Education

Teacher Educator 
Professional 
Development

Junior High School

Undergraduate 
Mathematics Education

Senior High School 
(Grade XI)

University (Plane 
Geometry Course)

Junior High School 
(Grade VIII)

Junior High School 
(Grade IX)

High School (not 
explicitly specified; 
likely secondary level)

GeoGebra used to support learning 
of Pythagorean theorem

GeoGebra integrated into 
mathematics lessons

Wordwall digital gamified activities 
embedded in PBL module

Constructivist digital learning 
platform with interactive tools

Mobile learning application providing 
digital access to math resources

Digital learning platform enabling 
problem-based digital learning (PBDL)

Generative AI (ChatGPT) used to craft, 
refine, and analyze mathematical 
prompts

Generative AI (ChatGPT) used to analyze 
pedagogical and mathematical scenarios

GeoGebra applied in creative 
problem-solving learning model

Physical statistical board as a 
technology-based concrete 
instructional aid

GeoGebra integrated in developed 
lesson plans, teacher’s book, student 
book, worksheets, and assessments

Web-based worksheet integrating 
GeoGebra exploration for concept 
discovery

Developed lesson plans and student 
worksheets (technology-mediated 
learning materials)

GeoGebra used to visualize geometric 
transformations through digital objects, 
images, and animations

GeoGebra used for visualization and 
problem-solving activities involving 3D 
mathematics concepts

Problem-based learning supported by 
action research cycles focused on 
improving student self-confidence

Problem-based learning approach 
emphasizing problem-solving 
enhancement

Problem-based learning integrated with 
gamification to improve engagement, 
mastery, and practicality

Constructivist problem-based digital 
learning model supporting executive 
mathematical problem-solving

Problem-based learning facilitated 
through mobile learning to develop 
collaborative, decision-making, and 
problem-solving skills

Problem-based digital learning focusing 
on improving mathematics proficiency 
and creative problem solving

Inquiry-based and problem-posing 
learning supported by AI to enhance 
TPACK and problem development skills

AI-supported professional learning to 
enhance TPACK through problem analysis 
and pedagogical decision-making

GeoGebra-supported CPS approach to 
develop mathematical problem-solving 
and improve learning interest

Problem-based learning enhanced with 
hands-on visualization tools to develop 
critical thinking and conceptual 
understanding

Problem-based learning using the 4-D 
development model to improve 
mathematical critical thinking

Project-based learning (PjBL) supported 
by GeoGebra, emphasizing independent 
exploration and conceptual 
understanding

Problem-based learning oriented toward 
improving problem-solving skills, 
validated for practicality and effectiveness

Problem-based and discovery learning 
supported by GeoGebra for collaborative 
exploration of transformation concepts

GeoGebra-assisted problem-based 
learning shown to improve problem-
solving ability and positive 
student attitudes

Encompassing Asia (Philippines, Malaysia, Indonesia, Thailand, 
Vietnam, China), Europe (Turkey, Slovakia, Czech Republic, Netherlands, 
North Macedonia), Latin America (Colombia, Ecuador), Africa 
(Nigeria, Ghana), and Oceania (Australia). Regarding educational 
levels, secondary education remains the most frequently examined 
stage, reflecting its critical role in developing mathematical 
reasoning and problem-solving skills. A substantial portion of 
research also targeted higher education, particularly pre-service 
teacher education programs and professional development for 
mathematics teacher educators. However, fewer studies focused 
on  primary  and  elementary  levels. 

The technologies integrated across studies vary considerably, 
ranging from established platforms such as GeoGebra, Desmos, 
spreadsheets, and graphing calculators, to newer tools like artificial 
intelligence (ChatGPT, Photomath, adaptive learning platforms, 
LLMs), gamification applications (Kahoot!, Prodigy Math, Wordwall), 

mobile learning applications, and immersive technologies (IVR, 
AR/VR, 3D printing). Pedagogically, the integration of technology 
was primarily framed within problem-based learning (PrBL) and 
related active learning strategies. Many studies employed 
experimental and quasi-experimental designs to compare TI-PrBL 
with traditional approaches, reporting improvements in student 
engagement, conceptual understanding, problem-solving 
performance, and positive attitudes toward mathematics. Other 
studies adopted design-based research (DBR) or development-
evaluation frameworks, emphasizing iterative refinement of 
technology-enhanced learning materials and pedagogical strategies. 
Several studies also explored teacher-focused applications, 
including pre-service teacher training, problem-posing with AI, 
and professional development for teacher educators, highlighting 
reflective practice and enhancement of Technological Pedagogical 
Content  Knowledge  (TPACK)  as  critical  components.
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DISCUSSION

The findings of this scoping review demonstrate how 
technology-integrated problem-based learning (TI-PrBL) has 
evolved in mathematics education, the cognitive and pedagogical 
foundations underpinning its use, its reported impact on students’ 
problem-solving skills, and the challenges and sustainability 
concerns shaping its implementation across diverse contexts.

1. Evolution  of  technology  use  in  mathematics  education

Across the reviewed studies, the progression of technology 
use in mathematics education demonstrates a clear shift from 
basic digital tools toward advanced, intelligent, and immersive 
learning environments. Analysis of the 44 relevant studies reveals 
three chronological phases: (1) foundational digital tools, 
(2) interactive and multimodal platforms, and (3) AI-driven 
personalized systems. This evolution reflects a broader pedagogical 
transition from technology as a productivity aid toward 
technology as a cognitive partner in mathematical inquiry, 
aligning with contemporary goals of conceptual understanding, 
epistemic  agency,  and  authentic  problem  solving.

Early studies (2013–2019) primarily documented the use of 
calculators, spreadsheets, dynamic geometry software, and mobile 
applications to improve computational efficiency, visualization, 
and basic problem-solving. Tools such as GeoGebra, graphing 
calculators, digital worksheets, and mobile learning apps were 
widely adopted to support procedural fluency and conceptual 
exploration. Studies involving GeoGebra (e.g., Shadaan and Leong, 
2013; Laksmiwati, 2018; Nurmanita et al., 2019) consistently 
reported improvements in visualization, confidence, and 
foundational problem-solving skills. Similarly, Picaza et al. (2024) 
reported that the experimental group, which received traditional 
instruction integrated with GeoGebra, demonstrated a statistically 
significant improvement in trigonometry performance among 
Filipino college students in Southern Mindanao. While these tools 
enhanced representational access and learner engagement, most 
implementations remained teacher-directed and skill-oriented, 
suggesting that early digital integration primarily reinforced 
procedural and conceptual efficiency rather than epistemic 
inquiry.

By the early to mid-2020s, research showed increasing 
adoption of multimodal platforms, including gamification tools, 
blended learning systems, digital e-modules, augmented/virtual 
reality, and web-based learning environments. Studies integrating 
game-based approach and gamification components (e.g., Silva 
et al., 2025; Boom-Cárcamo et al., 2024; Bellatama et al., 2025; 
Payot et al., 2025) reported enhanced performance, engagement, 
motivation, and participation. Likewise, immersive and interactive 
platforms, such as VR-based problem-solving (Araiza-Alba et al., 
2021), AR tools for geometric reasoning, and blended learning 
systems (Sukkamart et al., 2024), enable learners to manipulate 
digital objects, explore mathematical relationships, and collaborate 
more effectively. This phase marks a pedagogical shift toward 
active, student-centered learning, supported by diverse digital 
modalities. Teacher education programs also reflected this 
evolution, with studies showing integration of GeoGebra, Kahoot, 
AR/VR, and 3D technologies in developing future teachers’ 
technological and pedagogical competencies (Korenova et al., 
2024; Muchlis et al., 2021). However, although these tools 
expanded representational fluency and engagement, their 
pedagogical impact depended heavily on task design and 
instructional framing, with inquiry-oriented gains emerging 
primarily when technologies were embedded within problem-
based  and  collaborative  learning  structures.

Recently, the most relevant studies (2024–2025) illustrate a 
transition toward AI-enhanced mathematics instruction, including 
tools such as ChatGPT, AI chatbots, adaptive learning systems, 
and large language model (LLM) based tutoring environments. 
These technologies provided personalized feedback, automated 
reasoning chains, step-by-step guidance, and context-aware 
problem-solving support. Studies using ChatGPT and related 
generative AI tools (Canonigo, 2024; Filiz and Gür, 2025; Arirao, 
2025; Segal and Biton, 2024; Lê et al., 2025) emphasized 
improvements in explanation quality, mathematical reasoning, 
task generation, and student support. AI-powered instructional 
systems for elementary and secondary learners (Song et al., 
2025; Rahmah and Zahra, 2025) highlighted benefits in real-time 
assistance, error correction, and scaffolding of complex tasks. 
More advanced applications, such as LLM-based automated 
reasoning systems (Ye et al., 2024), demonstrated capabilities 
for adaptive personalization and intelligent tutoring, 
representing the newest stage in technological evolution. 
In contrast, Roquero et al. (2025) found that the relationship 
between AI utilization and mathematics achievement was weak 
and statistically non-significant. Furthermore, the mediation 
analysis indicated that AI utilization did not exert a significant 
mediating effect among BSED Mathematics students in a 
Philippine  state  college  in  Southern  Mindanao.

Taken all these accounts, these only reveal that 
technological advancement alone does not guarantee pedagogical 
transformation. Rather, the trajectory of technology integration 
in mathematics education reflects a gradual shift from 
representational enhancement toward epistemic participation, 
where tools increasingly mediate reasoning, explanation, and 
problem formulation rather than merely solution execution. 
This evolution points to the importance of aligning emerging 
technologies with inquiry-oriented pedagogies such as TI-PrBL, 
ensuring that intelligent systems amplify mathematical meaning-
making rather than encourage cognitive offloading, procedural 
dependence and overreliance.

2. Cognitive  and  pedagogical foundations  of  TI-PrBL

The reviewed studies indicate that technology-integrated 
problem-based learning (TI-PrBL) is grounded in multiple 
theoretical and pedagogical frameworks. These foundations 
are synthesized and visually represented in a researcher-
developed conceptual diagram (see Figure 4). Across the 
literature, TI-PrBL is most consistently situated within 
Constructivist, Self-Regulated Learning, and Transformative 
Learning traditions, with technology functioning not merely as 
an instructional aid but as a mediational tool that reshapes how 
learners engage in mathematical inquiry, reasoning, and 
meaning-making.

Many studies situated TI-PrBL within Constructivist 
perspectives, drawing from both Social and Cognitive 
Constructivism to create active, socially mediated learning 
environments where knowledge is built through collaboration 
and exploration (Wood, 2008; Abbas et al., 2013; Vygotsky, 
1978; Waite-Stupiansky and Cohen, 2023). Technology serves as a 
cognitive extension of these constructivist principles by enabling 
manipulation of mathematical representations, facilitating 
collaborative inquiry, and creating interactive learning spaces. 
For example, tools such as GeoGebra, dynamic geometry 
environments, interactive e-modules, and mobile learning 
applications have been shown to support conceptual exploration, 
real-time visualization, and student-driven discovery (e.g., 
Amalia et al., 2023; Suratno and Waliyanti, 2023; Dahal et al.,
 2022). Immersive platforms such as VR-based environments 
(Araiza-Alba et al., 2021) and blended digital systems (Sukkamart 
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et al., 2024) further reinforced constructivist learning by 
enabling students to engage with mathematical ideas through 
manipulation, simulation, and collaborative problem-solving. 
These environments reflect a consistent pattern across the 
literature that technology amplifies the exploratory nature of 
PrBL by expanding opportunities for interaction, interpretation, 
and meaning-making. However, the review also suggests that 
constructivist gains are contingent on instructional design 
quality, as technologically rich environments can devolve into 
procedural tool use when inquiry framing, justification, and 
collaborative meaning-making are insufficiently foregrounded.

Self-regulated learning (SRL) theory was also widely 
applied in TI-PrBL research, emphasizing students’ development 
of metacognitive awareness, strategic action, and motivational 
regulation (Winne and Perry, 2000; Zimmerman, 2008). Many 
TI-PrBL studies highlight how technology supports metacognitive 
monitoring, strategic decision-making, and motivational 
regulation as students navigate open-ended mathematical tasks. 
Digital tools such as GeoGebra, Desmos, AI chatbots, Photomath, 
ChatGPT, and automated feedback systems were frequently 
used to scaffold learners’ reasoning processes, allowing them to 
test hypotheses, receive immediate feedback, revise strategies, 
and reflect on their solutions (Arirao, 2025; Noviyana et al., 2025; 
Choirunisa and Susanti, 2024; Filiz and Gür, 2025). Digital learning 
modules developed using ADDIE and 4-D instructional design 
models (Triwahyuningtyas et al., 2020; Sinuraya, 2023; Nurmanita 
et al., 2019) also provided structured SRL-aligned environments 
that guided students through cycles of exploration, evaluation, 

and refinement. These studies consistently showed that 
technology not only supported students’ problem-solving 
performance but also strengthened autonomy, persistence, and 
the regulation of learning strategies, hallmarks of SRL aligned 
with PrBL pedagogy. At the same time, the review highlights a 
tension between scaffolding and cognitive offloading, particularly 
when automated systems provide rapid solutions without 
transparent reasoning pathways, underscoring the importance of 
pedagogical orchestration that cultivates epistemic agency rather 
than procedural dependence.

In addition, several studies referenced Transformative 
Learning Theory (TLT) as a foundation for TI-PrBL (Mezirow, 
1991; Christie et al., 2015). Within this lens, advanced technologies 
such as generative AI and automated reasoning systems were 
incorporated. TI-PrBL designs that included tools like ChatGPT, 
LLM-based reasoning assistants, or AI-driven feedback systems 
encouraged learners to critically evaluate generated solutions, 
compare strategies, and engage in reflective judgment before 
accepting or modifying outputs (Canonigo, 2024; Segal and Biton, 
2024; Ye et al., 2024). These reflective cycles contributed to 
deeper shifts in learners’ understanding, prompting them to 
interrogate assumptions, refine interpretations, and adopt more 
sophisticated mathematical reasoning strategies. The literature 
also points to pedagogical models such as the Activated Classroom 
Teaching (ACT) framework (Govender et al., 2024) and creative 
problem-solving models (Handayani et al., 2022), which position 
technology as a mechanism for promoting active engagement, 
disciplined  inquiry,  and  higher-order  thinking.

Figure 4. Theoretical anchor of technology-integrated problem-based learning (TI-PrBL).

Despite these strengths, the review reveals notable 
theoretical gaps. Influential integrative frameworks such as 
technological pedagogical content knowledge (TPACK) and 
situated learning theory (SLT) are largely limited, limiting 
conceptualization of how disciplinary knowledge, pedagogy, 
and technological affordances co-evolve within TI-PrBL designs. 
Without a TPACK lens, studies risk treating technology as an 
additive enhancement rather than as a constitutive element 
of mathematical representation and pedagogical reasoning. 
Similarly, the limited use of situated learning perspectives 
constrains analysis of how learners participate in disciplinary 
practices, transfer knowledge across contexts, or develop durable 
mathematical identities through authentic problem engagement. 
These omissions contribute to a broader pattern in the literature: 
strong evidence of short-term instructional effectiveness but 
limited explanatory power regarding mechanisms of learning, 
durability of outcomes, and scalability across diverse educational 
systems.

3. Impact  of  TI-PrBL  on  students’  problem-solving  skills

The reviewed studies consistently demonstrate that 
technology-integrated problem-based learning (TI-PrBL) exerts 
a substantial positive influence on students’ mathematical 
problem-solving abilities. In fact, a wide range of digital tools 
was shown to contribute to these gains. GeoGebra, one of the 
most frequently studied tools, consistently supported students’ 
visualization, conceptual reasoning, and structured problem-
solving processes (Amalia et al., 2023; Amallya et al., 2025; 
Suratno and Waliyanti, 2023; Handayani et al., 2022; Dahal et 
al., 2022). Studies incorporating GeoGebra in PrBL and inquiry-
based tasks reported enhanced representation skills, improved 
spatial reasoning, and greater confidence in tackling multi-step 
problems (Septian et al., 2020; Nurmanita et al., 2019; Muchlis et 
al., 2021; Binri and Hidayati, 2022). Similarly, digital worksheets, 
e-modules, and blended learning materials built through systematic 
design models (e.g., ADDIE, 4-D) facilitated scaffolded learning 
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pathways that strengthened students’ ability to analyze problems, 
test hypotheses, and refine solutions (Triwahyuningtyas et al., 
2020; Sinuraya and Frisnoiry, 2023; Harini et al., 2023). These tools 
collectively demonstrate that interactive visualizations and 
structured digital environments deepen students’ engagement 
with problem-solving cycles, particularly when embedded 
within inquiry-rich and collaborative pedagogical contexts.

More recent studies have extended these findings by 
integrating artificial intelligence, gamified PrBL, blended digital 
environments, and mobile learning applications. AI-assisted 
learning tools, including ChatGPT, Photomath, AI chatbots, and 
LLM-based reasoning systems, were found to support real-time 
feedback, guided reasoning, and strategic decision-making, 
strengthening students’ problem-solving accuracy and self-
regulated learning processes (Arirao, 2025; Noviyana et al., 2025; 
Choirunisa and Susanti, 2024; Song et al., 2025; Rahmah and 
Zahra, 2025; Ye et al., 2024). Immersive and blended PrBL 
environments such as VR, gamification-enhanced modules, and 
problem-based digital learning platforms similarly improved 
students’ computational thinking, creativity, decision-making, 
and collaborative problem-solving (Araiza-Alba et al., 2021; 
Bellatama et al., 2025; Sukkamart et al., 2024; Chaiarwut et al., 2025; 

Martínez-Gómez and Nicolalde, 2025; Yang et al., 2025). 
Teacher education studies further demonstrated that technology-
supported inquiry and problem-posing tasks strengthened 
pre-service teachers’ abilities to analyze, refine, and design
mathematical problems, thus reinforcing the pedagogical 
foundations of problem-solving instruction (Schmid and 
Korenova, 2024; Korenova et al., 2024; Biton and Segal, 2025; 
Segal and Biton, 2024; Segal et al., 2025).

Beyond performance outcomes, the review indicates that 
TI-PrBL environments foster important metacognitive and 
dispositional dimensions of problem solving. Students exposed to 
technology-mediated inquiry demonstrate increased persistence, 
strategic experimentation, and reflective monitoring of their 
reasoning processes, aligning with self-regulated learning 
accounts of mathematical cognition. Visual modeling tools, 
adaptive feedback systems, and collaborative platforms enable 
learners to externalize thinking, test assumptions, and refine 
arguments through peer dialogue. These affordances contribute 
not only to improved solution accuracy but also to greater 
epistemic agency, as learners increasingly justify methods, 
evaluate alternatives, and negotiate meaning within problem-
solving communities.

However, the review also identifies important boundary 
conditions. While most studies report strong short-term gains, 
interventions are typically classroom-bound, technologically 
scaffolded, and limited in duration, raising unresolved questions 
about durability and transfer. Few studies examine whether 
students who demonstrate strong performance in technology-
rich PrBL environments sustain comparable reasoning in non-
digital contexts or in everyday problem situations. Moreover, the 
increasing use of generative AI introduces risks of cognitive 
offloading and surface-level engagement, particularly when 
automated tools provide rapid solutions without transparent 
reasoning pathways. These findings suggest that the impact of 
TI-PrBL on problem-solving skills depends not merely on access 
to advanced tools but on instructional designs that foreground 
explanation through mathematical discourse, validation, 
reflection through meaning-making, and metacognitive control.

4. Challenges, issues, and sustainability concerns 
in  implementing  TI-PrBL

The reviewed studies consistently highlighted a range of 
challenges that constrain the effective implementation of 
technology-integrated problem-based learning (TI-PrBL) in 

mathematics education. A recurring issue concerns the 
pedagogical complexity of designing technology-enhanced problem-
based lessons, as teachers often struggled to balance real-world 
problem contexts with the cognitive demands introduced by 
digital tools. Studies revealed that poorly aligned technological 
features, such as dynamic geometry environments, VR/AR tools, 
spreadsheets, and AI-supported platforms, sometimes increased 
students’ cognitive load or fragmented the learning process when 
design scaffolds were insufficient (Korenova, Krpec and Barot, 
2024; Schmid and Korenova, 2024; van Borkulo et al., 2023). 
Several teacher-focused studies emphasized the need for 
structured support strategies, such as mini-lessons, formative 
check-ins, and guided modelling, as educators reported difficulties 
adapting their instructional practices to technology-enhanced 
PrBL without sustained mentorship and iterative refinement 
(Segal and Biton, 2024; Biton and Segal, 2025; Segal, Biton and 
Alush, 2025). There is also a limited TPACK preparation; pre-
service teacher studies further indicated that educators required 
more extensive professional development to effectively plan, 
implement, and troubleshoot TI-PrBL environments (Essuman 
and Wilmot, 2024).

Student-related challenges echoed these instructional 
concerns. Several studies documented that when expectations 
for technology use in problem-based tasks were unclear, students 
experienced confusion, disengagement, and difficulty managing 
the multiple steps required in exploratory digital environments. 
This was particularly evident in studies involving visualization 
tools, blended platforms, and VR applications, where insufficient 
teacher scaffolding led students to focus more on navigating 
the tool than on solving the mathematical problem itself 
(Mollakuqe and Mollakuqe, 2025; Sukkamart et al., 2024). 
Barriers related to unequal access to devices and unstable 
connectivity were also evident, especially in studies conducted 
in rural or resource-constrained contexts, where student 
participation in technology-enhanced tasks was limited by 
infrastructural disparities (Canonigo, 2024; Supiter and Rabut, 
2025). Even when access was available, digital literacy gaps 
hindered effective engagement, with students in AI- and app-
supported environments sometimes relying excessively on 
automated features rather than developing conceptual 
understanding (Rahmah and Zahra, 2025; Ye et al., 2024). 
These patterns reflect broader risks of cognitive offloading 
and surface-level engagement, particularly in technology-rich 
environments where reasoning processes are not made 
transparent.

Systemic and sustainability challenges further reinforced 
these difficulties. Studies highlighted that schools, particularly in 
developing countries, faced persistent shortages of digital 
resources, insufficient funding, and infrastructural limitations 
that restricted sustained implementation of TI-PrBL, aligning 
with the realities of underfunded and high-needs educational 
contexts (Canonigo, 2024; Martinez-Gómez and Nicolalde, 2025). 
Other studies developing digital worksheets, e-modules, and
gamified PrBL tools reported concerns about practicality, 
scalability, and long-term maintenance, noting that many 
innovations remained at the pilot level due to limited 
institutional capacity (Binri and Hidayati, 2022; Bellatama et al., 
2025; Sinuraya, 2023). Sustainability concerns also extended to 
teachers’ ability to keep pace with rapidly evolving technologies, 
dependence on external platforms that required periodic updates, 
and variable school-level support for continuous teacher upskilling 
(Biton, 2024; Segal, Biton and Segal, 2025).

Taken together, these findings suggest that the effectiveness 
of TI-PrBL depends not only on pedagogical design and 
technological affordances but also on systemic conditions that 
support teacher learning, infrastructural stability, and institutional 
coherence. Without sustained investments in professional 



Technology-Integrated  Problem-Based  Learning

40 40

development, curriculum redesign, and equitable access to digital 
resources, TI-PrBL risks remaining a collection of short-term 
innovations rather than evolving into a durable instructional 
paradigm. These challenges are particularly pronounced in low-
resource and Global South contexts, where structural inequities 
may limit the scalability and inclusivity of technology-mediated 
inquiry. Thus, the long-term viability of TI-PrBL hinges on 
coordinated efforts to align pedagogy, technology, and policy in 
ways that sustain epistemically rich learning environments 
while mitigating inequities in access and opportunity.

CONCLUSION

This scoping review highlights the transformative potential 
of technology-integrated problem-based learning (TI-PrBL) for 
strengthening students’ mathematical problem-solving skills and 
identifies critical conditions for its sustainable implementation. 
The findings indicate that TI-PrBL supports higher-order thinking 
by engaging learners in authentic, complex tasks that promote 
reasoning,  application,  and  conceptual  understanding.

First, more substantial alignment with international 
benchmarks such as the Program for International Student 
Assessment (PISA) is essential. Designing TI-PrBL tasks around 
real-world and situational problems can better cultivate higher-
order thinking skills than an overreliance on multiple-choice 
formats, which have shown limited effectiveness in developing 
mathematical problem-solving competencies. Second, the persistent 
digital divide remains a significant barrier. Effective 
implementation of TI-PrBL requires access to reliable technology, 
digital infrastructure, and learner digital literacy. Without inclusive 
strategies such as low-bandwidth, offline, or mobile-first solutions, 
TI-PrBL risks exacerbating existing educational inequities. Third, 
sustained investment in educational infrastructure and policy 
support is critical. Classroom-level innovation alone is insufficient 
without systemic efforts to address device and connectivity 
shortages and secure long-term institutional backing. Finally, the 
findings suggest the need to explore hybrid instructional models. 
While TI-PrBL is effective for applied and collaborative learning, 
certain abstract mathematical concepts may benefit from 
structured, teacher-guided instruction. A balanced approach that 
integrates traditional methods with technology-enhanced, inquiry-
driven learning offers a pragmatic pathway for diverse 
educational  contexts.

ACKNOWLEDGMENT 

The researchers extend their heartfelt gratitude to the 
Department of Science and Technology – Science Education 
Institute (DOST-SEI) for funding this study under the capacity 
building program in science and mathematics education 
(CBPSME).

FUNDING SOURCE

This work was supported by the Department of Science and 
Technology – Science Education Institute (DOST-SEI) under the 
Capacity Building Program in Science and Mathematics Education 
(CBPSME). 

AUTHOR CONTRIBUTIONS

D. C. M: Conceptualization, development of research 
questions, drafting and writing the manuscript. C. R. B: Scoping 
review and literature search, methodology design. R. A. N: 
Analysis of results, writing of discussion, validation of themes

DECLARATION

Informed consent statement

This study is a scoping review of existing literature and did 
not involve human participants, animals, or the collection of 
primary data. Therefore, ethical approval was not required. 
All sources included in this review were cited correctly and 
acknowledged to ensure academic integrity.

Conflict of interest

The authors declare that there is no conflict of interest 
regarding  the  publication  of  this  paper.

REFERENCES

Abbas, P. G., Lai-Mei, L., and Ismail, H. N. (2013). Teachers’ use of 
technology and constructivism. International Journal of 
Modern Education and Computer Science, 5(4), 49-63. http://
doi.org/10.5815/ijmecs.2013.04.07

Amalia, D., Indiati, I., Buchori, A., and Krisnaningsih, G. (2023). 
Promoting mathematics problem solving ability through 
implementing GeoGebra-assisted problem based learning. 
UNION Jurnal Ilmiah Pendidikan Matematika, 11(2), 275–284. 
https://doi.org/10.30738/union.v11i2.14756

Amallya, E., Anggoro, B. S., and Fadila, A. (2025). Problem based 
learning with geogebra: Impact on mathematical 
communication skills and mathematical problem solving. 
LINEAR Journal of Mathematics Education, 6(1), 1–13. https://
doi.org/10.32332/8g8bjr06

Araiza-Alba, P., Keane, T., Chen, W. S., and Kaufman, J. (2021). 
Immersive virtual reality as a tool to learn problem-
solving skills. Computers & Education, 164, 104121. https://
doi.org/10.1016/j.compedu.2020.104121

Arirao, J. P. (2025). Effectiveness of AI Powered Tools in Teaching 
and Learning Mathematics: Basis for an Intervention Plan. 
ISRG Journal  of Arts, Humanities and Social Sciences, 3(3). 
https://doi.org/10.5281/zenodo.15645955

Bellatama, L. G., Sumardi, H., Muchlis, E., and Hanifah, H. (2025). 
Enhancing Mathematics Learning through Problem-Based 
and Digital Integration: A Study on Wordwall-Based 
Teaching Modules. Journal Evaluation in Education (JEE), 
6(4), 1119–1129. https://doi.org/10.37251/jee.v6i4.2191

Biton, Y., and Segal, R. (2025). Learning to craft and critically 
evaluate prompts: The role of Generative AI (CHATGPT) in 
enhancing pre-service Mathematics teachers’ TPACK and 
Problem-Posing skills. International Journal of Education in 
Mathematics Science and Technology, 13(1), 202–223. https://
doi.org/10.46328/ijemst.4654

Binri, H. S., and Hidayati, K. (2022). Developing a plane geometry 
learning kits by using problem based learning model 
oriented in problem- solving skills. AIP Conference 
Proceedings, 2575, 080007. https://doi.org/10.1063/5.0111369

Boom-Cárcamo, E., Buelvas-Gutiérrez, L., Acosta-Oñate, L., and 
Boom-Cárcamo, D. (2024). Gamification and Problem-Based 
Learning (PBL): Development of creativity in the Teaching-
Learning Process of Mathematics in University students. 
Thinking Skills and Creativity, 53, 101614. https://doi.
org/10.1016/j.tsc.2024.101614

Borah, P., and Borah, A. C. (2024). A Review of use of Artificial 
Intelligence in Teaching and Learning of Mathematics. 
International Journal on Science and Technology, 15(4). 
https://doi.org/10.71097/ijsat.v15.i4.1190

Braun, V., and Clarke, V. (2006). Using thematic analysis in 
psychology. Qualitative Research in Psychology, 3(2), 77–101



40 41 41

Technology-Integrated  Problem-Based  Learning

Canonigo, A. M. (2024). Leveraging AI to enhance students’ 
conceptual understanding and confidence in mathematics. 
Journal of Computer Assisted Learning, 40(6), 3215–3229. 
https://doi.org/10.1111/jcal.13065

Chaiarwut, S., Srikoon, S., Siritaratiwat, A., and Kwangmuang, P. 
(2025). Enhancing executive mathematics problem-solving 
through a constructivist digital learning platform: Design, 
development and evaluation. Social Sciences & Humanities 
Open, 11, 101338. https://doi.org/10.1016/j.ssaho.2025.101338

Choirunisa, C., and Susanti, E. (2024). Transforming Mathematical 
Problem solving through AI tools: An investigation of 
Photomath Integration in Problem-Based Learning. Journal 
of Education and Learning Mathematics Research (JELMaR), 
5(2), 150–166. https://doi.org/10.37303/jelmar.v5i2.3803

Dani, A., and Ashok, D. (2025). Exploring the impact of DESMOS 
on students’ understanding and learning of transformations. 
In Atlantis highlights in social sciences, education and 
humanities/Atlantis Highlights in Social Sciences, Education 
and Humanities (pp. 71–87). https://doi.org/10.2991/978-94-
6463-660-4_6

Dahal, N., Pant, B. P., Shrestha, I. M., and Manandhar, N. K. (2022). 
Use of GeoGebra in teaching and learning Geometric 
transformation in school mathematics. International 
Journal of Interactive Mobile Technologies (iJIM), 16(08), 65–
78. https://doi.org/10.3991/ijim.v16i08.29575

Dockendorff, M. (2019). How can digital technology enhance 
mathematics teaching and learning? In Advances in 
educational technologies and instructional design book 
series (pp. 216–243). https://doi.org/10.4018/978-1-7998-0249-
5.ch011

Ertmer, P. A., Glazewski, K. D., Jones, D., Ottenbreit-Leftwich, A., 
Goktas, Y., Collins, K., and Kocaman, A. (2009). Facilitating 
Technology-Enhanced Problem-Based Learning (PBL) in the 
Middle School Classroom: An Examination of How and Why 
Teachers Adapt. Journal of Interactive Learning Research, 
20(1), 35–54.

Essuman, S. A., and Wilmot, E. M. (2024). Perceptions of technology 
integration in algebra instruction among pre-service 
mathematics teachers: a case study in the Upper East region 
of Ghana. Cogent Education, 11(1). https://doi-org.dlsu.idm.
oclc.org/10.1080/2331186X.2024.2319442

Eteokleous, N., Ktoridou, D., and Kafa, A. (2023). Emerging Trends 
and Historical Perspectives Surrounding Digital 
Transformation in Education: Achieving Open and Blended 
Learning Environments (1st ed.). IGI Global. https://doi.
org/10.4018/978-1-6684-4423-8

Filiz, A., and Gür, H. (2025). Students’ Perceptions and Applications 
of Metacognitive Awareness Levels in Problem Solving with 
ChatGPT. Education Process: International Journal, 14(1). 
https://doi.org/10.22521/edupij.2025.14.63

Godfrey, C. (2020). Exploring the world “out there”: the use of 
scoping reviews in education research. JBI Evidence Synthesis, 
18(5), 859–860. https://doi.org/10.11124/jbies-20-00134

Golla, E. F., and Reyes, A. G. (2020). PISA Mathematics Literacy 
Framework vis-à-vis the Philippine Kto12 Mathematics 
Curriculum. Challenges of PISA: The PNU report, 57.

Gorev, D., and Gurevich-Leibman, I. (2015). Experience of 
integrating various technological tools into the study 
and future teaching of mathematics education students. 
International Journal of Mathematical Education in Science 
and Technology, 46(5), 737–751. https://doi.org/10.1080/0020
739X.2014.1002550

Govender, D. W., Adeboye, D., and Govender, I. (2024). Enhancing 
STEM Learning through the Activated Classroom Teaching 
Pedagogy: A Case Study in Primary Mathematics. E-Journal 
of Humanities, Art and Social Sciences, 5(16), 3132–3139. 
https://doi.org/10.38159/ehass.202451635

Handayani, E. D., Kusnawati, E., Sari, N. M., Yaniawati, P., and 
Zulkarnaen, M. I. (2022). Implementation of geogebra-
assisted creative problem-solving model to improve problem 
solving ability and learning interest students. Al-Jabar 
Jurnal Pendidikan Matematika, 13(1), 33–48. https://doi.
org/10.24042/ajpm.v13i1.11341

Harini, E., Islamia, A. N., Kusumaningrum, B., and Kuncoro, K. S. 
(2023). Effectiveness of E-Worksheets on Problem-Solv-
ing Skills: A study of students’ Self-Directed learning in the 
topic of ratios. International Journal of Mathematics and 
Mathematics Education, 150–162. https://doi.org/10.56855/
ijmme.v1i02.333

Hidayat, A., and Firmanti, P. (2024). Navigating the tech frontier: 
a systematic review of technology integration in 
mathematics education. Cogent Education, 11(1). https://doi-
org.dlsu.idm.oclc.org/10.1080/2331186X.2024.2373559

Hmelo-Silver, C. E. (2004). Problem-based learning: What and 
how do students learn?. Educational psychology review, 16, 
235-266.

Jyotsana, Ms., and Pavi, M. (2024). Are math word problems really 
a math problem or a linguistic challenge? BSSS Journal of 
Education, 13(1), 126–138. https://doi.org/10.51767/je1309

Kanvaria, V. K., and Srivastava, T. (2025). Artificial Intelligence 
Tools in Mathematics Education: A Theoretical Inquiry 
into their Transformative Potential. Thiagarajar College of 
Preceptors Edu Spectra, 7(2), 29–37. https://doi.org/10.34293/
eduspectra.v7i2.05

Korenova, L., Krpec, R., and Barot, T. (2024). Digital Technologies 
in Primary Mathematics Education: Insights from Future 
Teachers’ Portfolios. Proceedings of the European 
Conference on e-Learning (Online), 23(1), 197–208. https://
doi.org/10.34190/ecel.23.1.2929

Körtesi, P., Simonka, Z., Szabo, Z. K., Guncaga, J., and Neag, R. (2022). 
Challenging Examples of the Wise Use of Computer Tools 
for the Sustainability of Knowledge and Developing Active 
and Innovative Methods in STEAM and Mathematics 
Education. Sustainability, 14(20), 12991-. https://doi.org/10.
3390/su142012991

Kumari, N., Sachdeva, M., and Verma, K. (2023). Digital Citizenship 
Education in Higher Education: A Study in Indian 
Perspective. Journal of Higher Education Theory & Practice, 
23(20), 150–158.

Laksmiwati, P. A. (2018). Enhancing Indonesian Students’ Self-
confidence through the Integration of Problem-based 
Learning (PBL) and Technology. Southeast Asian 
Mathematics Education Journal, 8(1), 13–28. https://doi.
org/10.46517/seamej.v8i1.60

Llorente, H. M. C., and Tado, P. P. (2024). The Mediating Effect of 
Problem-based Learning on the Relationship between 
Technology Integration and Student Engagement in 
Mathematics. Asian Journal of Education and Social Studies, 
50(4), 54–69. https://doi.org/10.9734/ajess/2024/v50i41310

Lê , T. B. T. T., Nguyen, M. D., Tang, M. D., Trinh, V. T., and Nguyen, 
M. N. (2025). Promoting teachers’ use of chatgpt: a case 
study on generating real-world problems in 10th grade 
algebra instruction. Ho Chi Minh City University of 
Education Journal of Science, 22(3), 500-511. https://doi.
org/10.54607/hcmue.js.22.3.4726(2025)

Leong, K. E., and Parrot, M. a. S. (2018). Impact of using graphing 
calculator in problem solving. International Electronic 
Journal of Mathematics Education, 13(3). https://doi.org/10.1
2973/iejme/2704

Mahfudhoh, A. A., and Andrijati, N. (2024). Enhancing 
mathematical problem-solving skills through problem-
based learning with Liveworksheets assistance. Indonesian 
Journal of Science and Mathematics Education, 7(3), 561–573. 
https://doi.org/10.24042/ijsme.v7i3.22691



Technology-Integrated  Problem-Based  Learning

42 42

Mahmoud, C. F., and Sørensen, J. T. (2024). Artificial Intelligence 
in Personalized Learning with a Focus on Current 
Developments and Future Prospects. Research and 
Advances in Education, 3(8), 25–31. https://doi.org/10.56397/
rae.2024.08.04

Martínez-Gómez, J., and Nicolalde, J. F. (2025). Enhancing 
Mathematical Education through Mobile Learning: A 
Problem-Based Approach. Education Sciences, 15(4), 462. 
https://doi.org/10.3390/educsci15040462

Moher, D., Liberati, A., Tetzlaff, J., and Altman, D. G. (2010). Preferred 
reporting items for systematic reviews and meta-analyses: 
The PRISMA statement. International Journal of Surgery, 
8(5), 336–341. https://doi.org/10.1016/j.ijsu.2010.02.007

Mollakuqe, V., and Mollakuqe, E. (2025). A matrix-based 
analysis of pedagogical efficacy compared to traditional 
instructional approaches integrating GeoGebra in 
mathematics education. International Electronic Journal of 
Mathematics Education, 20(2), em0821-. https://doi.org/10.29
333/iejme/15936

Muchlis, E. E., Priatna, N., and Dahlan, J. A. (2021). Development 
of a web-based worksheet with a project-based learning 
model assisted by GeoGebra. Jurnal Riset Pendidikan 
Matematika, 8(1), 46–60. https://doi.org/10.21831/jrpm.v8i1.
40985

Munn, Z., Peters, M. D. J., Stern, C., Tufanaru, C., McArthur, A., and 
Aromataris, E. (2018). Systematic review or scoping review? 
Guidance for authors when choosing between a systematic 
or scoping review approach. BMC Medical Research 
Methodology, 18(1). https://doi.org/10.1186/s12874-018-0611-x

Norman, G. R., and Schmidt, H. G. (1992). The psychological basis of 
problem-based learning: A review of the evidence. 
Academic medicine, 67(9), 557-65.

Nurmanita, N., Siagian, P., and Sitompul, P. (2019). Development of 
Learning Device through Problem Based Learning 
Model Assisted by Geogebra to Improve Students’ Critical 
Mathematical Thinking Ability. Journal of Mathematical 
Sciences and Applications, 7(1), 1–9. https://doi.org/10.12691/
jmsa-7-1-1

Noviyana, H., Rahmawati, F., Kirana, A. R., and Tanod, M. J. (2025). 
Enhancing elementary students’ mathematical Problem-
Solving skills through AI-Assisted Problem-Based learning. 
Journal of Integrated Elementary Education, 5(2), 254–268. 
https://doi.org/10.21580/jieed.v5i2.27576

Payot, J. M. E., Tandog, N. J., and Evardo Jr., O. J. (2025). Jump into 
Hopscotch: A Game-Based Approach in Enhancing 
Students’ Proficiency in Triangle Congruence. Davao 
Research Journal, 16(1), 39-51

Philippine Statistics Authority. (2024). 2024 Functional Literacy, 
Education and Mass Media Survey1.

Picaza, R. R., Ganiera, C. J. V., and Bregaño, J. (2024). Effects of 
GeoGebra application on the performance of college 
students in Geometry. Davao Research Journal, 15(3), 20-32. 
https://doi.org/10.59120/drj.v15i3.227 (FLEMMS). https://psa.
gov.ph/statistics/education-mass-media

Pitorini, D. E., Suciati, S., and Harlita, H. (2024). Feasibility of an 
E-Module Based on Problem-Based Learning Combined 
with Socratic Dialogue to Enhance Students’ Critical 
Thinking Skills. Biosfer Jurnal Tadris Biologi, 15(1), 87. 
https://doi.org/10.24042/biosfer.v15i1.22213

Rahmah, A., and Zahra, N. N. (2025). The implementation of AI-
Powered chatbots and virtual assistants to assist students 
in solve math problems in Real-Time. MAXIMA Jurnal 
Pendidikan Matematika, 3(1). https://doi.org/10.30739/maxi-
ma.v3i1.4190

Roquero, L. E., Rollon, R. J. U., and Magbutong, G. B. (2025). Artificial 
Intelligence (AI) Utilization as a Mediator Between Students’ 
Study Attitude and Mathematics Achievement. Davao 
Research Journal, 16 (4), 98-106.https://doi.org/10.59120/drj.
v16i4.480

Safira, A. A., and Darmawan, P. (2025). Empowering students’ 
critical thinking through the integration of statistical board 
teaching aids and problem-based learning. Polyhedron 
International Journal in Mathematics Education, 3(1), 45–54. 
https://doi.org/10.59965/pijme.v3i1.166

Santoso, F. A., and Sedjoko, E. (2019). The problem solving ability 
of 7th grade students on problem based learning assisted by 
mathematics mobile learning application. Unnes Journal of 
Mathematics Education, 8(2), 89–97. https://doi.org/10.15294/
ujme.v8i2.32284

Schmid, A., and Korenova, L. (2024). Enhancing Geometry Learning 
with GeoGebra: A Study. Proceedings of the European 
Conference on e-Learning (Online), 23(1), 487–496.

Schmidt, H. G., and Moust, J. H. (2000). Factors affecting small-
group tutorial learning: A review of research. Problem-based 
learning, 19-51.

Segal, R., and Biton, Y. (2024). The contribution that utilizing 
generative AI for problem posing makes to Pre-Service 
High School Mathematics Teachers’ TPACK. International 
Journal of Education in Mathematics Science and 
Technology, 1559–1582. https://doi.org/10.46328/ijemst.4591

Segal, R., Biton, Y., and Alush, K. (2025). How Utilizing generative AI 
when addressing pedagogical and mathematical events 
Contributes to Mathematics Teacher Educators’ TPACK 
(Technological Pedagogical Content Knowledge). 
International Journal of Education in Mathematics Science 
and Technology, 13(4), 895–913. https://doi.org/10.46328/
ijemst.4928

Septian, A., Inayah, S., Suwarman, R. F., and Nugraha, R. (2020). 
GeoGebra-Assisted Problem Based Learning to Improve 
Mathematical Problem Solving Ability. Advances in Social 
Science, Education and Humanities Research, 467. https://
doi.org/10.2991/assehr.k.200827.119

Shadaan, P., and Leong, K. E. (2013). Effectiveness of using 
GeoGebra on students’ understanding in learning circles. 
Malaysian Online Journal of Educational Technology, 1(4), 
1–11. http://files.eric.ed.gov/fulltext/EJ1086434.pdf

Silva, S. a. C., Curi, D. L. T., Cruz, J. D. B., and Muhammad, I. M. S. 
(2025). Gamification in mathematics education strategies 
and effectiveness in the classroom. LATAM Revista Latino-
americana De Ciencias Sociales Y Humanidades, 6(1). https://
doi.org/10.56712/latam.v6i1.3745

Sinuraya, R. G., and Frisnoiry, S. (2023). Development of Problem 
Based Learning (PBL) Electronic Student Worksheets (E-LK-
PD) to Improve Students’ Mathematical Problem Solving 
Ability. Formosa Journal of Multidisciplinary Research, 2(1), 
107–124. https://doi.org/10.55927/fjmr.v2i1.2690

Song, X., Mak, J., and Chen, H. (2025). Teachers and Learners’ 
Perceptions about Implementation of AI Tools in 
Elementary Mathematics Classes. SAGE Open, 15(2). https://
doi.org/10.1177/21582440251334545

Sukkamart, A., Chachiyo, W., Chachiyo, M., Pimdee, P., Moto, S., and 
Tansiri, P. (2024). Enhancing computational thinking skills 
in Thai middle school students through problem-based 
blended learning approaches. Cogent Education, 12(1). 
https://doi-org.dlsu.idm.oclc.org/10.1080/2331186X.2024.244
5951

Supiter, H. J. F., and Rabut, J. F. (2025). Application of Desmos 
Graphing Calculator in the Context of Maguindanaon 
Learners in their Least Learned Competencies. International 
Journal of Science, Architecture, Technology and Environment, 
909–925. https://doi.org/10.63680/ijsate052566.79



42 43 43

Technology-Integrated  Problem-Based  Learning

Suratno, J., and Waliyanti, I. K. (2023). Integration of GeoGebra in 
Problem-Based learning to improve students’ Problem-
Solving skills. International Journal of Research in 
Mathematics Education, 1(1), 63–75. https://doi.org/10.24090/
ijrme.v1i1.8514

Triwahyuningtyas, D., Ningtyas, A. S., and Rahayu, S. (2020b). The 
problem-based learning e module of planes using Kvisoft 
Flipbook Maker for elementary school students. Jurnal
Prima Edukasia, 8(2), 199–208. https://doi.org/10.21831/jpe.
v8i2.34446

van Borkulo, S. P., Chytas, C., Drijvers, P., Barendsen, E., and Tolboom, 
J. (2023). Spreadsheets in Secondary School Statistics 
Education: Using Authentic Data for Computational 
Thinking. Digital Experiences in Mathematics Education, 
9(3), 420–443. https://doi.org/10.1007/s40751-023-00126-5

Wood, D. (2008). Problem Based Learning. British Medical Journal, 
336(7651), p.971.

Xin, Y. P., Kim, S. J., Zhang, J., Lei, Q., Yılmaz Yenioğlu, B., Yenioğlu, 
S., and Ma, X. (2023). Effect of Model-Based Problem Solving 
on Error Patterns of At-Risk Students in Solving Additive 
Word Problems. Education Sciences, 13(7), 714-. https://doi.
org/10.3390/educsci13070714

Yang, S., Zhu, S., Qin, W., Mai, Y., Guo, Q., and Li, H. (2025).  
Assessing the impact of problem-based digital learning on 
mathematics proficiency and creative problem solving for 
vocational high students. In Education and Information 
Technologies. https: 10.1007/s10639-025-13710-6

Ye, B., Xi, Y., and Zhao, Q. (2024). Optimizing Mathematical 
Problem-Solving reasoning chains and personalized 
explanations using large language models: a study in 
Applied Mathematics education. Journal of AI-powered 
Medical Innovations., 3(1), 67–83. https://doi.org/10.60087/
japmi.vol.03.issue.01.id.005

   	         © Montejo et al. (2026). Open Access. This article published by 
	      Davao Research Journal (DRJ) is licensed under a Creative           
     Commons Attribution-Noncommercial 4.0 International (CC 

BY-NC 4.0). You are free to share (copy and redistribute the material in any 
medium or format) and adapt (remix, transform, and build upon the material). 
Under the following terms, you must give appropriate credit, provide a link to 
the license, and indicate if changes were made. You may do so in any reasonable 
manner, but not in any way that suggests the licensor endorses you or your use. 
You may not use the material for commercial purposes. To view a copy of this 
license, visit: https://creativecommons.org/licenses/by-nc/4.0/


	c8eb49da3f945de516b0f19596bc51e0b701c054e3869ec586f2a29fd95b0c36.pdf
	bee853bff00d86b578084d0f53b42ff0125fc96985fb482a3a3509afee3af269.pdf
	dbe8b5dde6ffd5312e582bf8a458c9d0fcb4f2e206681ae4f82e8baa5150d82b.pdf
	48ba1182585c92b87ab503de8eacbf4443f37e531d1fc1efe7114ac506089c99.pdf
	bb71fb2a2b2350573314cd099d084d11f77fbbf50256955df5f783ca23628e31.pdf
	92ce1c01d6808a3c358e16eff9657ba37f52ce5b90eaebf6708d7eabc6bbc3a2.pdf
	94f95e50b3e54218a2a528ad78aae95d1259c591de2f1690d70ce134852cee9d.pdf
	bb71fb2a2b2350573314cd099d084d11f77fbbf50256955df5f783ca23628e31.pdf
	eee8650fb5c23218adb4eb4dfb0bb14abd26200d02b7ca079e1ee749a7a15347.pdf


	c97abb7c2143042bfe4af83a4092e8a4a161bcaf1a444c3851990e7a7697e058.pdf

