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The study’s primary goal is to enhance student retention in learning World History by employing Contextualized 
Animation as a method of instruction. Contextualized animation is a pedagogical approach that utilizes a comic-like format, 
incorporating pictures and narratives relevant to the lesson content. There are 39 respondents in the controlled 
group and 39 respondents in the experimental group. The study reveals that, before the intervention, both groups 
exhibited negative t-values, indicating a decrease in scores from the pre-test to the post-test. The experimental group 
scored slightly higher (11.97) than the control group (11.49). The results indicated that Grade 8 students had a baseline 
level of historical information retention, highlighting the need for effective intervention measures to enhance learning 
outcomes. However, after the intervention, the comparison between the pre-test and post-test scores of both the 
controlled and experimental groups offered valuable insights into the effectiveness of the intervention employed. The 
results revealed a remarkable level of significance with a p-value of .000 for both the pre-test and post-test scores of 
both groups, indicating a substantial and meaningful impact of the intervention. There was a shift in t-values, with the 
experimental group demonstrating a more pronounced improvement compared to the control group. These findings 
underscored the effectiveness of the intervention, Project CONAN, in enhancing historical knowledge retention among 
Grade 8 students.
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INTRODUCTION

Memory retention is of paramount importance in the 
academic life of students. Aprilia and Aminatun (2022) define 
memory as a mental process that involves acquiring, storing, or 
retrieving information. On the other hand, one of the problems 
teachers have encountered is that students need to remember 
the lesson being taught, resulting in low grades on standardized 
tests and poor academic performance (Grnaz, 2020). Decreased 
retention resulted from a lack of active learning, as opposed to 
traditional lecture methods where students passively received  
information  (Wright et al., 2019).

The idea of motivating and engaging learners is the 
foundation for the usage of contextualized animation in education. 
Traditional methods, including lectures, narratives, and discussions, 
were primarily employed by the teachers (Sivarajah, 2019). It 
was concluded that a new strategy for teaching history is needed 
in light of these factors. Contextualized animation can be 
used more effectively to engage all students, enhance their 
understanding of the material, and foster a sense of accomplishment 

and involvement in the learning process (Crosby, 2023).
According to Castro (2023), the historical narrative formula 

of comics, which should undoubtedly be considered, is another 
technique of recounting the past that is inextricably related to 
the historian’s narrative discourse.  As the learner interacts with 
the world through an imaginary lens, they are encouraged to 
seek information independently, recognizing the importance of 
confronting and contrasting documentary sources, which 
promotes discussion and interpretation of the narrative, resulting 
in an improved perspective on the role of history in their 
education (Galera, 2023).

Furthermore, Azhimia (2023) highlights the efficacy of 
animated stories in enhancing knowledge acquisition by 
offering a combination of visual and auditory materials. This 
study emphasizes the role of animated narratives in 
contextualizing complex concepts, affirming their significance as 
a valuable tool for facilitating meaningful learning experiences. 
The integration of visual and auditory elements within animated 
stories is proposed as a strategy that enables the comprehension 
and recall of information, thereby contributing to successful 
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knowledge acquisition among learners (Bangroo, 2023).
Additionally, a study by Enario et al. (2022) found that visual 

aids increase the likelihood of students retaining the information. 
Moreover, by associating concepts with relevant visuals, students 
retain information in their long-term memory. Ugbamen et al 
(2022) added that most students learn best when taught with 
pictures or videos. This is because images are more appealing 
than plain words, especially to young minds that are imaginative 
and observant. In the digital age, audiovisual learning is an 
effective method for content acquisition and instruction delivery. 
This is because learners perceive and retain information more 
readily when it is presented visually (Tabura and Marcia, 2025).
In the article “Using Comics to Teach History,” Arnold (2017) notes 
that some of the best comics utilize powerful storytelling and 
illustrations to teach us about our past. Comics themselves can 
be helpful for teaching civics and social studies, while also serving 
as historical artifacts. The Knilt Project (2021) also stated that 
students can see and experience historical events and 
perspectives from a more diverse population and from various 
viewpoints  through  graphic  books.

In Vietnam, education has historically emphasized 
adherence to textbooks, which may impact students’ ability to 
develop an understanding of historical events (Tran and Nguyen, 
2022). This suggests that history instruction must be revised 
to become more relevant and engaging, with an emphasis on 
interactive approaches to teaching and a focus on deep 
understanding, the researchers argue (Levstik and Barton, 2022). 

In the Philippines, the education system remains teacher-
dominated, which explains the country’s low performance in 
large-scale assessments, such as PISA (Dizon, 2020). This calls 
for using various teaching approaches to help students develop 
historical thinking skills and strengthen their memory mastery. 
It suggests that students’ low memory level in learning 
World History is caused not only by their inability to acquire 
the necessary skills but also by the ineffectiveness of the 
instructional materials used by teachers (Novikov, 2020).  

Locally, the researchers observed that the Grade 8 students 
in Maragusan National High School have a low retention level 
in learning history. As a result, they have low grades and 

performance. The researchers are particularly interested in 
conducting this investigation to bridge the gap in retention 
and effective teaching and learning strategies. The researcher 
employed contextualized animation in every lesson to see if 
there was an improvement in the memory stability of the 
history  lesson. 

This study investigated the retention levels of Grade 8 
students in history classes at Maragusan National High School, 
focusing on both a controlled and an experimental group. It 
aimed to assess and compare the students’ retention before 
and after an educational intervention. Specifically, the study 
aimed to determine the initial retention levels of both groups, 
measure any changes following the intervention, and identify 
whether there was a significant difference between the pre-test 
and post-test results for each group.       

Theoretical/ Conceptual Framework

This study was grounded in Dual Coding Theory (DCT), 
proposed by Allan Paivio (1971), which suggests that students’ 
learning and memory retention are improved when verbal 
information is integrated with nonverbal cues, such as pictures 
or visuals. The theory emphasizes the concept that information 
is represented and processed through two interrelated systems: 
verbal and nonverbal. The verbal system is defined by the word 
logogens, which store linguistic data, such as text and sounds. 
The nonverbal system is represented by the phrase “imagens,” 
which processes visual information, such as pictures or graphics.

Furthermore, this theory develops a principle that states 
recall and recognition are enhanced by presenting information 
in both visual and verbal forms. According to Casiano and 
Palacio (2022), the use of comic strips in education is based on 
the idea of enhancing student engagement and motivation. The 
incorporation of comic books into history classes has become 
a popular and effective method of engaging students in their 
learning. These visually appealing stories combine historical 
information with artistic elements, creating an engaging learning 
environment  that  captures  students’  interest. 

Figure 1. Conceptual framework of the study.
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The conceptual framework highlighted the entire roadmap 
of the study. Two separate groups must be chosen: the 
experimental group and the control group. The first phase consists 
of a pre-test assessment designed to determine the participants’ 
initial level of comprehension of the material. The controlled 
group was guided by traditional instruction, while the 
experimental group received contextualized content on the topic 
through Project CONAN. Both groups took a post-test assessment 
after the instructional interventions. To identify learning 
outcomes, the researchers examined the post-test results of the 
two groups. This study aims to provide evidence on how students 
absorb material when taught using contextualized animation.

MATERIALS AND METHOD

The Maragusan National High School served as the study’s 
location. Barangay Poblacion, Maragusan, Davao de Oro, roughly 
located at 7.3170, 126.1257 on the island of Mindanao, where 

the school is situated. Therefore, it was estimated that the 
elevation coordinates are 674.8 meters or 2,213.2 meters 
above mean sea level. This was bounded by the west district of 
Maragusan, situated at Talisay Street, Poblacion, Maragusan, 
Davao de Oro, and was the only mega school in the local area.
Maragusan National High School, the only mega school in the 
local area, likely serves a diverse student body with various 
backgrounds and learning requirements. The school’s 
implementation enhances the study’s success across a diverse 
student body, which also contributes to the greater 
generalizability of the findings. The eighth grade is a crucial time 
in a student’s academic career since it introduces them to 
increasingly complex ideas in various courses, including 
history. They are, therefore, a perfect target population for 
interventions aimed at improving knowledge recall, such as 
contextualized learning materials like Project CONAN, because
evaluating the intervention’s efficacy at this grade level is highly 
relevant  to  its  intended  application  and  impact.

Figure 2. Maragusan National High School Map.

Data collection

Students in Grade 8 of Maragusan National High School 
are the main subject of this action research project. Section 
Gmelina is the control group, and Section Acacia is the 
experimental group. This study aims to compare and evaluate 
how the effectiveness of CONAN, an intervention, works in 
enhancing students’ retention in Section Acacia versus Section 
Gmelina in the experimental group. For Project CONAN, Section 
Acacia, with 39 students, is purposefully selected to directly 
investigate the effects of the intervention in a particular 
classroom setting. This experimental group offers a comprehensive 
explanation of how the intervention impacts students’ mastery 
of concepts. In contrast, Section Gmelina, with 39 students, 
serves as the control group, providing a baseline against which 
the experimental group’s outcomes can be compared.

 	 This research design enables a rigorous evaluation of 
the intervention’s impact by minimizing external variables and 
isolating the specific influence of the educational strategy on 
students’ retention and learning outcomes within the Grade 8 
level. The respondents of this study are a total of 78 students.

This study utilized a quasi-experimental design. The 
quasi-experimental approach serves as the method of evaluating 
the underlying effect of an intervention on a target population 
without random assignment (Thomas, 2023). This study aimed to 
determine the importance of contextualized materials in the 
student’s knowledge stability in learning history. In experimental 
research, units are assigned to treatment and control groups.  The 
basis of the sampling method is the theory of retrospective pre-
test and post-test design by Koele and Hoogstraten (1987), which 
pertains to the non-randomization sampling method. In this 
method, a particular group is selected to receive the intervention, 
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designated as the experimental group. The study is strategically 
divided into two sections: Gmelina (control group, n = 39) and 
Acacia (experimental group, n = 39).

The treatment group, also known as the experimental group, 
received the treatment in the Grade 8 section of Acacia, which 
the researcher was studying. Conversely, the control group 
received a placebo or no treatment at all, which is the Grade 8 
section Gmelina. It aimed to identify the cause-and-effect 
relationship between the implementation of Project CONAN and 
student retention in history learning.

Respondents typically fall within a specific age range, usually 
aligned with the age range of Grade 8 students, which generally 
is around 13 to 14 years old. Moreover, respondents should have 
a regular attendance record in classes to ensure they receive 
consistent exposure to the intervention and assessments.

However, to ensure uniformity and comparability between 
the experimental and control groups, participants must be in 
the 8th grade. The research aims may not be intellectually or 
developmentally appropriate for students in other grades. 
Furthermore, to ensure that the effects of the intervention are 
assessed in a suitable academic setting, students who fall or rise 
notably above or below the expected cognitive level for Grade 8 
may be excluded.

Respondents may voluntarily withdraw from the study for 
personal reasons, lack of interest, or other reasons. Their data 
may then be excluded from the analysis to maintain the study’s 
integrity. Additionally, respondents may need to be withdrawn 
from the study due to unforeseen circumstances such as 

illness, relocation, or other factors that prevent their continued 
participation. To avoid bias, their data might not be included 
in the analysis.

To further uphold fairness, incentives such as a set of 
ballpens were provided equally to all groups to ensure that 
these did not unduly influence participation. Additionally, 
documentation was undertaken to validate and establish the 
reliability of the diagnostic instruments, thereby enhancing 
transparency and strengthening the credibility of the findings. 

The researchers conducted pre-tests and post-tests on the 
two selected sections, which served as the control and 
experimental groups. The researchers evaluated whether Project 
CONAN is an effective and efficient learning material 
through this approach.

In this study, researchers created diagnostic test 
questionnaires during the pre-implementation phase. Afterward, 
during the post-implementation phase, the researchers utilized 
the prepared questionnaires based on the topics covered 
throughout the implementation.

In the first session, the controlled and experimental groups 
of the study took the pre-test. The experimental group integrated 
the formulated contextualized animation in every topic from 
the second session to the ninth session. Subsequently, the control 
group received the traditional method of instruction. The 
pre-test results served as the basis for the researchers to identify 
the level of the students’ retention in learning history, whether 
it is poor, average, good, or excellent.

Table 1. Parameter Limits of scores of the 40-item tests.

Range of Scores			   Level			   Interpretation

1.00 – 9.00			   Very Low		  Never observed

9.01 – 17.00			   Low			   Rarely observed	

17.01 – 25.00			   Moderate		  Sometimes observed

25.01 – 33.00			   High			   Often observed

Lastly, to determine the significant difference between the 
pre-test and post-test scores of the controlled and experimental 
groups, and to determine if Project CONAN, as an intervention, 
improves the students’ retention of the respondents in learning 
history. The researchers utilized the paired t-test to test.

Data analysis

This study employed a pre-test and post-test to measure the 
level of memory of grade 8 students in learning history over a 
10-session period. The researchers analyzed, tabulated, tallied, 
and interpreted the data results. The results of the pre-test 
and post-test from the experimental group and control group 
were computed and compared to determine if the result of the 
post-test is higher than the pre-test; then, there is significant 
progress. 

Mean. This pertains to the mean value of the score within 
each respective category. The computation of the mean shall 
be performed utilizing the formula. The mean represents the 
average scores of both our controlled and experimental groups, 
providing insight into the overall performance of each group.

Standard Deviation. This was a statistical tool, calculated as 
the square root of the variance, that assessed the dispersion or 
deviation of data from the mean. This statistical measure 

provides valuable insights into the distribution of scores and the 
degree of variability present in our data, which is essential for 
drawing meaningful conclusions from this study.

Paired t-test. This is used to test whether the mean average 
from the two sections is significantly different within 10 sessions 
that the researchers conducted to determine if the intervention 
used is effective or not.

RESULTS

The findings of this study revealed the retention level of 
Grade 8 students. Raw scores were tabulated to determine the 
mean score and standard deviation. The outcome was then 
described and interpreted in accordance with the Statement 
of the Problem (SOP) presented in the previous chapter.

Level of students’ retention in learning history before the 
implementation of the intervention and traditional method

Before integrating Project CONAN as an intervention for 
the experimental group and the traditional method of teaching 
for the control group, the respondents were given a 40-item 
pre-test  to  be  administered  before  the  session.
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Range of Scores			   Level			   Interpretation

1.00 – 9.00			   Very Low		  Never observed

9.01 – 17.00			   Low			   Rarely observed	

17.01 – 25.00			   Moderate		  Sometimes observed

25.01 – 33.00			   High			   Often observed

Table 2. Level of Student’s Retention in Learning History Before the Implementation of the Intervention and Traditional 
Method.

Group			   Mean		  SD		  Descriptive equivalent

Controlled		  11.49		  3.15		  Low
Experimental		  11.97		  2.71		  Low

Table 2 presents the scores of the Grade 8 students during 
the pre-test conducted by the researchers. Pre-test findings show 
that neither the experimental nor the control groups retained 
much information about their past experiences. The pre-test was 
administered before any intervention was implemented. Both 
groups were classified in the same descriptive way, even though 
their average mean scores were marginally different, with the 
experimental group scoring slightly higher (11.97) than the 
control group (11.49). The results indicate that Grade 8 students 
have a baseline level of historical information retention, 

highlighting the need for effective intervention measures to 
enhance learning outcomes.

Level of students’ retention in learning history after 
the implementation

After the ten sessions on the controlled group using the 
traditional method and implementing the PROJECT CONAN 
to the experimental group of the study as an intervention, the 
respondents were given a 40-item post-test after the last session.

Table 3. Level of Student’s Retention in Learning History After the Implementation.

Group			   Mean		  SD		  Descriptive Equivalent

Controlled		  17.19		  3.62		  Low
Experimental		  36.22		  3.01		  Very High

Table 3 presents the scores of the Grade 8 students during 
the post-test conducted by the researchers. The post-test results 
following the intervention reveal a substantial difference in the 
performance of Grade 8 students between the controlled 
group, which adhered to traditional teaching methods, and the 
experimental group, which received the intervention. The 
controlled group exhibited an average mean score of 17.19, with 
a standard deviation of 3.62, categorizing their performance 
as rarely observed, suggesting poor retention following the 
implementation  of  traditional  teaching  methods.

In contrast, the experimental group displayed a remarkable 
average mean score of 36.22, accompanied by a standard 
deviation of 3.01, categorizing their performance as always 
observed. This striking difference suggested that the intervention 
implemented with the experimental group had a substantial 
impact on their learning outcomes in history. The considerable 
increase in both the average mean score and the standard 
deviation within the experimental group implied not only an 
overall improvement in performance but also a higher level 

of consistency among students’ scores.
The descriptive equivalent of very high for the experimental 

group’s performance underscores the effectiveness and 
strong memory stability after undergoing the Project CONAN 
intervention. The controlled group’s low knowledge recall level 
stemmed from a lack of engagement and interest in the 
teaching method utilized. In contrast, the experimental group’s 
notably high retention level was attributed to the effective 
intervention, which substantially enhanced their performance 
in history learning.

Differences between the pre-test and post-test scores 
of the controlled group and experimental group

The correlation coefficient indicated the strength of the 
relationship between two different variables. In this study, the 
two variables are the pre-test and post-test scores of the 
controlled and experimental groups.

Table 4. Differences between the pre-test and post-test scores of the Controlled Group and Experimental Group.

Before intervention	 t-value		  Df		  p-value		  Decision 

Controlled Group
Experimental Group	 -7.07		  35		  .000		  Significant
After Intervention
Controlled Group
Experimental Group	 -32.95		  35		  .000		  Significant
				  

The results, as shown in Table 4, revealed a remarkable level 
of significance with a p-value of .000 for both the pre-test 
and post-test scores of both groups, indicating a substantial 
and meaningful impact of the intervention. Before the 
intervention, both groups exhibited negative t-values, indicating 
a decrease in scores from the pre-test to the post-test.

However, after the intervention, there was a significant shift 
in t-values, with the experimental group demonstrating a more 
pronounced improvement compared to the control group. These

findings underscore the effectiveness of the intervention, Project 
CONAN, in enhancing historical knowledge retention among 
Grade 8 students.

DISCUSSIONS

This study followed a detailed action plan designed to 
guide the entire research process, from setting objectives to 
assessing outcomes, with the primary goal of testing the 
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effectiveness of Project CONAN in improving students’ retention 
in history. The project was developed as an engaging alternative 
to traditional, text-heavy Araling Panlipunan materials, using 
a comic-style format with animations, contextual stories, 
activities, and colorful graphics to capture student interest. 

Moreover, the researchers prepared validated lesson plans 
and assessment tools, secured approval from the school 
principal, advisers, and the Research Ethics Committee, and 
obtained informed consent from participants. Implementation 
included an orientation, distribution of PROJECT CONAN 
materials, and a structured ten-session sequence with pre-tests, 
eight lessons, and a final post-test to measure learning retention. 

The findings of this study indicate that active learning 
methodologies, in contrast to the prevalent passive, lecture-
centric methods in conventional classrooms, meaningfully 
improve retention in learning history among students (Boedeker 
et al, 2025). This investigation demonstrates that when students 
engage actively with historical content, such as contextualized 
animations, they are more likely to understand and retain it 
(Ginting et al., 2024). This differs from prior studies that 
focused on passive content dissemination and mechanical 
memorization.

This corresponds with Wright et al. (2019), who identified 
the drawbacks of passive learning; nonetheless, Project Conan 
advances by offering a tangible, classroom-validated framework 
that surpasses previous methodologies. The enhanced outcomes 
also contest the presumption that recall problems are exclusively 
attributable to student motivation or cognitive constraints, 
instead emphasizing instructional design as a pivotal factor 
(Halil and Muhammet,2024)

Moreover, this study situates its findings within the context 
of prior research. It highlights their practical applicability in the 
classroom, providing not only validation of existing ideas but 
also advancing instructional innovation in social studies 
education. The following are key discussions based on the 
findings of this study.

In this study, it became evident that the traditional 
teaching methods employed were ineffective in facilitating 
meaningful retention among students in both the control and 
experimental groups. The descriptive level of ‘low’ indicates a 
significant gap in understanding and recall, underscoring the 
need for a pedagogical shift. 

This result can be anchored in the study by Novikov (2020), 
who concluded that students’ low level of memory in learning 
World History is caused not only by their inability to learn 
the skills, but also by the ineffectiveness of the instructional 
materials used by teachers. Furthermore, it emphasizes that it’s 
not solely the students’ inability to grasp the subject matter that 
leads to low mental recall levels (Kose, 2022). Instead, the study 
highlights the importance of examining the teaching methods 
and materials used by educators (Apdelmi and Sodjo, 2025).
Moreover, the study by Wright et al. (2019) suggests that a 
decreased memory level results from a lack of active learning, 
instructional methods that require students to engage in m
eaningful learning activities and think critically about what 
they are doing, in contrast to traditional lecture methods where 
students passively receive information. Without opportunities 
for active participation and reflection, students may struggle to 
retain the information presented during lectures (Agtang and 
Patriarca, 2025).

To ensure that educational resources are engaging and 
relevant to the interests and learning preferences of students, 
this reform should involve curriculum enhancement initiatives 
(Galicia, 2023). Additionally, providing educators with access to 
professional development opportunities can equip them with 
the knowledge and tools necessary to effectively employ cutting-
edge teaching techniques (Malunes and Narcilla, 2025). These 

implications highlight how crucial it is to implement student-
centered teaching and learning strategies, encourage participation, 
and offer the required assistance to improve retention and 
academic  achievement (Balasabas, 2024)

According to Crosby (2023), Contextualized Animation may 
be used more effectively to engage all students and improve 
their assimilation of the subject, as well as to generate a sense 
of achievement and engagement among them. The interactive 
and visually stimulating nature of animated content can 
captivate students’ attention and foster a deeper connection 
with the subject matter (Knapp et al, 2022). As students interact 
with animated scenarios that reflect real-world applications of 
the concepts being taught, they are more likely to feel a sense 
of accomplishment and motivation to explore further and 
understand the material, as stated in the Dual Code Theory 
(Albus et al, 2021).

Furthermore, for Zagkotas (2019), the narrative formula of 
comics, an element which should, no doubt, be borne in mind, 
is another way of narrating the past which is closely linked with 
the narrative discourse of the historian. By utilizing the 
narrative formula of comics, historians can bring historical 
events to life through engaging visual storytelling (Ashkenazi 
and Ditmar, 2021). This approach enables a more immersive 
experience, allowing students to connect emotionally with 
the characters and events depicted. Additionally, the visual 
nature of comics facilitates the communication of nuanced 
historical details and interpretations, enriching the narrative 
and  enhancing  understanding  (Barbre et al, 2022)

Thus, the findings of the post-test and the related studies 
point to several important implications for enhancing history 
instruction. To effectively engage students and improve their 
mastery of historical knowledge, educators should prioritize 
integrating creative teaching approaches, such as contextualized 
animation and narrative comics (Moreno-Vera et al., 2021). 

Additionally, customized interventions, such as the Project 
CONAN intervention, should be designed to target specific 
learning needs and challenges, accommodating a range of student 
preferences and skill levels. A deeper comprehension and 
emotional bond with historical narratives can be fostered by 
emphasizing involvement and immersion through interactive 
and visually captivating teaching materials (Borromeo and Idul, 
2024).

However, after the intervention, there was a significant shift 
in t-values, with the experimental group demonstrating a more 
pronounced improvement compared to the control group. 
These findings underscore the effectiveness of Project CONAN in 
enhancing historical knowledge retention among eighth-grade 
students.

Based on the results, as reported in the study by Casiano 
and Palacio (2022), the use of comic strips in education is 
grounded in the concept of enhancing student engagement and 
motivation. The incorporation of comic books into history 
classes has become a popular and effective way to engage 
students  in  their  learning  (Perlas, 2021). 

Having said that, these visually appealing stories offer a 
unique blend of historical information and artistic elements, 
creating an engaging learning environment that captures 
students’ interest. Teachers have discovered that comic books 
can effectively bridge the gap between traditional teaching 
techniques and the evolving interests of modern students 
by visually presenting historical events (Barbre et al., 2022).

Finally, this concurs with the study by Rabuya (2024), 
which found that engaged students demonstrate higher levels 
of motivation and interest in the subject matter. When students 
are genuinely interested in what they are learning, they are 
more likely to invest greater effort and focus in their academic 
endeavors (Daguplo and Paglinawan, 2025). This heightened 
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motivation often translates into improved academic performance, 
as engaged students are more likely to participate actively in 
class discussions, complete assignments diligently, and seek 
out opportunities for further learning (Fuertes et al, 2023).

CONCLUSIONS

The study’s supporting findings, along with the comparison 
of pre- and post-test results, have several substantial implications 
for instructional strategies. First off, the experimental group’s 
notable improvement in post-test scores highlights the crucial 
role that successful interventions play in education. 

With that, Teachers should give priority to initiatives like 
Project CONAN that have been shown to improve student 
learning outcomes, particularly in subjects like history, where 
memory retention is crucial. Second, the use of engaging 
teaching strategies, such as comic strips, can significantly increase 
motivation and engagement levels in the classroom. Teachers 
should explore creative ways to present material that piques 
students’ attention and fosters a deeper connection to the 
subject. 

Beyond individual classrooms, the findings suggest broader 
implications for education policy and curriculum development. 
The Department of Education is encouraged to adopt Project 
CONAN to address long-standing issues with poor historical 
mental recall, especially in underperforming areas. This 
intervention aligns with DepEd’s goals by making learning 
more interactive, relevant, and adaptable to students’ needs.

Furthermore, Project CONAN sets a precedent that can be 
used as a model for other subjects and grade levels, making it 
a scalable and adaptable solution. Its success in Maragusan 
National High School suggests it can be replicated in similar 
educational contexts nationwide. The project presents a 
compelling case for innovation in history education, offering a 
fresh path forward for both teaching and learning.

This work has significant potential for future scholarly 
citation in various domains, including culturally responsive 
teaching, educational technology, and history education.  It offers 
a valuable approach for engaged learning that can guide 
both theoretical discussions and classroom applications by 
incorporating contextualized animations that utilize Dual 
Coding Theory.  

Ultimately, the Philippine classroom context enriches 
research on global education, particularly for academics who 
study innovative teaching practices in developing nations.  
As a result, this study advances both local practice and the 
larger scholarly discussion on practical and fair education.
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